UASC Working Group Minutes 25.04.2024 4pm
	16.00-16.05
	Introduction to new attendees
	Frazier Stroud

	16.05-16.20
	NEST – Nottingham
Overview of support, structure, and values. 

Created in 2018 in Partnership with the Local Authority and Nottingham University.

Aims to bridge the gap of support for separated young people and refugees arriving to the UK and college provisions are unable to provide education due to being full. The young people must be resident within Nottingham and an in-year admission needs to be submitted to the LA in the first instance to identify mainstream education. 
Based on wholistic approach Ravi Kohli’s research particularly around nurture. NEST adopts a therapeutic approach around communicating with students and focuses on building positive relationships between students and staff. 

The core curriculum offers Maths, English and varied enrichment activities. 
NEST focuses on 3 core values
Safety – building relationships, getting to know details about the young people and how they want to be addressed. Using nonverbal communication. Acknowledging different levels and stages of learning English.
Belonging –  connection. All NEST staff are trained in communicating with the young people therapeutically. Celebration and acknowledgment of cultural differences. Days dedicated to  students teaching staff and peers about their languages through Sport, Food technology, Art, Music/Dance. Listening and making space for difficult conversations and hearing their stories. Careful and curious questioning to cultivate respect and trust. 
Success – NEST provide fulltime provision, 25 hours a week for Y11, 12 & 13.
Students have the opportunity to study Entry Level ESOL 1,2 &3 and Maths Level 1,2 &3. As well an offer for a GCSE in their native language if appropriate to support with an extra qualification. 

Acknowledgment that they may have different experiences with education e.g. single sex classrooms.  Providing clear expectations of routines in the UK and ensuring they are prepared for transition to college.
Students to be informed of any planned changes to the school day. 
Feedback from students re advice to mainstream schools : Having a buddy, Help with English, being introduced to someone who speaks the same language, explicit information about swear words what they mean and what isn’t acceptable, having a teacher to go to lessons with them for the first two weeks.
Students at Nest feel that staff are particularly good at explaining words in a way that they can clearly understand.
NEST work closely and collaboratively 
with multi agencies, local colleges, social workers, virtual schools, EP’S etc. They prioritise attending meetings for CIC and PEPS. 

To share presentation slides with network via email. 
Resources for professionals – UK trauma council  

https://uktraumacouncil.org/resources

	Jude Clark, Elizabeth Hilditch

	16.20-16.35
	The Bell Foundation – EAL and SEN: Guidance
1/5 Children in schools are identified as EAL. 
Diverse classrooms are the norm across a broad spectrum of children e.g. 3rd generation immigrant to a separated children to who are new to English. 
230,000 children will have SEND needs – schools to be clear between children with language needs and SEND needs. Confusion between language needs and SEND can lead to the risk misdiagnosing without the right resources e.g  EAL students can often have silent period due to processing  all the new  learning  which could last 6 up to 6 months.

This could be seen as a communication need. Importance of correct identification to enable early targeted support.
Schools to ensure they have appropriate EAL staff, support, and resources. Tools that are designed for children who are fluent in English are being used to assess EAL students.
Families may not always be familiar with approaches to SEND. Different cultural and religious beliefs may impact how they interact with support and disclosing information regarding a childs needs. 

Importance of schools and professionals understanding  that  bilingualism is a cognitive advantage and doesn’t contribute to  communication difficulties 

https://www.bell-foundation.org.uk/eal-programme/guidance/
1) Guidance: SLT and whole school approach to SEND provision.   Auditing what support is in place and identifying gaps. EAL team to work collaboratively with inclusion staff, 

Importance of SENCO having training in multilinguistic support.  

Allows for early identification of EAL learners who also have SEN, builds provision for targeted support and enables effective communication and team work between school departments
2)  The process of identifying and providing for EAL learners who have SEND
Gathering information, actions that needs to be taken, who needs to be involved and outcomes. Schools to consider if the learner has opportunities to draw on the language they know for their learning. Is the language familiar and accessible? Do they have opportunities to communicate nonverbally using gestures and actions? Are staff sensitive to the impact of a new learning culture i.e mixed gender classrooms?
Support plans for late arrivals who have not had formal education and don’t have literacy practices in their home language.
Consideration of the impact of dislocation and trauma on learning. 

Further guidance for families – importance of interpreters in meetings. 
Ensuring there is open communication, ongoing sharing of information particularly between the EAL co-ordinator and SENDCO
3) Case studies. 
4) Resources 
EAL, SEND for refugess and asylum seeksers

Frazier to share Glynis’ email address with network.

	Glynis Lloyd

	16.35-16.50
	Wokingham – SEN difficulties UASC
Group discussion around EAL and SEN and barriers to getting support. 
Jess would like further support with unpicking how to support with EAL who SEND have.

Supporting a yp who has difficulties around retention of information, handwriting and processing speed. 

Jess is finding it difficult to get an EP assessment as the young person has EAL. 
Jill Hollin: Shared positive experience – a speech therapist involved with her young person who collaborated with an interpreter which was helpful to understand literacy issues with their home language. It was found that the student was unable to communicate in their own language which triggered an EP assessment.
The Cognitive assessments provided a descriptive analysis of how the yp is able to work which enabled to school to put in place strategies for further support. 
Clare Ann: Team were able to refer to an independent Bilingual SALT therapist. EP visits with school staff with an interpreter to complete activities and frameworks. Commissioned independent Eps in the local area of the young person so that they could be seen face-face and provided detailed information from all professionals working with the young person. 


	Jessica McGinley 



	16.50-17.15
	AOB – 

Josh Corlett – working with the university of Birmingham on a project regarding support for USAC. People to get in touch with him to find out further information.
josh.corlett@rescue.org
https://www.rescue.org/uk/irc-uks-healing-classrooms
if you are interested in the multilingual teaching project this book is useful. I worked with the late, great Dr Issa with my team many years ago to improve our support.  Practical bilingual strategies for multilingual classrooms : Issa 
Frazier to link with Josh re presenting at the next meeting. 


	


